e S Sey

CUSCS

THEMATIC SEMINARS F‘ORSECQNDARY
SCHOOLTEACHERSON | ]
CAREER GUIDANCE SERVICES FOR |
STUDENTS WITH DIVERSIFIED NEEDS

— ACADEMICALLY LOW ACHIEVERS

Dr. Chui Yat Hung 2. %

Chartered Psychologist

Approved Counselling Supervisor

Registered Social Worker

Certified Trainer for GCDF Global Career Development Facilitator
lead of Social Sciences and Education

School of Contlnulng and Professional Studies

The Chinese University of Hong Kong

'CAN DREAMS REALLY COME TRUE"

,-,,w amn | amums

BT 104

BREETRES BNFEITA

CAREER DEVELOPMENT & PLANNING

What are the major concerns or problems
in your work setting?
What is career development & planning?
Why is it important?
« Understand personal competence and attributes
« Develop career orientation and life goal
« Facilitate self-actualization
« Enhance motivation on work/study
How to develop career orientation and
what is career facilitation?

Discussion :
ACADEMICALLY LOW ACHIEVERS
AND LOW MOTIVATION

» What are the clients’ characteristics ?

* Why are they unmotivated / low achieved ?
Do they have any needs and expectations ?
» How about their personal identity?

» Any psychosocial factors affecting them?

WHY ARE THEY UNDER-ACHIEVED /
UNMOTIVATED?

» Inadequate personal goals

» Lacking learning skills and competence

» Learning disability / Special Learning Need

» Poor foundations

» Behavioural Issues

» Poor Self-efficacy / Self-expectations

» Other psychological factors

Activity 1: Destructing Motivation

How to destruct their motivation?




A youth with unrealistic expectations

A youth always changes jobs because of his
poor work experiences

A youth who lacks study skills

A brilliant student who has made some
careless mistakes in a test

A talkative student who asks you a question
that you don’t know the answer

FEATURES OF MOTIVATION
Internal Drive
Regulations & Norms
Sustainable Efforts

Examples

Classroom Learning

Peer Group Bull Sessions
Ball Games / Competitions
Extra-curricular Activities

Experiment (Seligman & Maier, 1982)
Part 1

2 Groups of dogs in harnesses
Group A : Electric shocks end by pressing a lever
Group B : Electric shocks was apparently “inescapable”

Learning Helplessness

Exhibit symptoms similar to chronic clinical depression

M There are 3 talented students in this class |

Expectancy effect /
Self-fulfilling prophecy

Through verbal persuasion, teacher established
particular expectations towards the students

1

Such expectancy passes some hidden messages
to the students

it

Students’ behaviour will be induced by this expectancy




Learning Helplessness

Exhibit symptoms similar to chronic clinical depression

+ Become passive

+ Noticeable loss of interest to learn

* Persistent anxious

* Feelings of worthlessness

+ Feelings of hopelessness 5
+ Deep feeling of sadness

INNATE ABILITY MODEL OF
DEVELOPMENT

Innate Ability

Development

In the Innate Ability Paradigm, important human
characteristics, such as intelligence are believed to
be innate endowments, fixed at birth, distributed
unequally among the population and among
different population groups.

IMPLICATIONS OF THE INNATE
ABILITY PARADIGM

< Ability is fixed and not subject to further
development after early childhood. Either
“you have it or you don’t.”

< Individual have no sense of control. There is little
that people can do to change outcomes that are
based on a fixed, innate trait.

« Failure or difficulty indicates limits in ability

EFFICACY MODEL OF DEVELOPMENT

Confidence —— Effective Effort — Development

 In the Efficacy Paradigm, it is understood that virtually all
people are capable of brilliance. Important human
characteristics are neither fixed nor given; they are subject
to development throughout life.

» Confidence is the belief that you can or can learn to control
your outcomes. The need for confidence extends into
every area of your life.

« Effective Effort is the actual, behavioral approach you take
to the doing of some task. People become effective in their
effort to the degree that they feel confident that their effort
can make a difference.

COMPONENTS OF EFFECTIVE
EFFORT ARE

» Commitment - Effective people bring great determination
to the task; they care about completing their project and
completing it well. Effective people won't take “no” or “|
can’'t” for an answer.

» Focus - Effective people are capable of working hard; of
aggressively pursuing the task at hand.

» Strategy - Effective people do not simply work hard, they
work smart. They have a vision of where they are going,
they engage in problem solving along the way, and they
have a basis for knowing when they have achieved their
objective.

EFFICACY PRINCIPLES

* Thoughts determine actions.

« If what you are doing is important to your
development, approach it with the objective: Find
out how good you can be.

+ Use feedback to set objectives that are modestly
challenging - for which your students have a
realistic probability of consistent success.

+ Knowledge of the process of development, plus
positive group support, to speed development.




KEY LEARNING POINTS

Development is not simply a function of ability. Rather,
itis a process of building capability.

Moderate Risk-Taking (setting goals that are both
realistic & challenging) is a fundamental component of
the development process.

Feedback is the accessing mechanism to the
Moderate Risk Zone.

The Zone of Development is the area where one most
quickly develops skills & confidence & can “find out
how good s/he can be.”

FACILITATING EFFECTIVE EFFORT

Strategy One:
« Teach the student that Effective Effort—Better Results.
“You become smart by working hard.”
Strategy Two:
« Talk to the student about his/her explanations for past

difficulty. “Failure means you’re not working hard enough,
or you haven’t found the right strategy yet.”

Strategy Three:
* Devise a step-by-step strategy to get the student to the

target. “I will work with you to help you improve, step-by-
step.”

FACILITATING EFFECTIVE STUDENT EFFORT

Communicate Monitor
Pasitive Shag:;:ﬁ:ong_’ Performance
Expectations B Outcomes
1
1
1
Teach Students to Think
Accurately about Success & Failure
Confidence Effective Effort Development

GETTING STUDENTS TO COMMIT EFFORT

Communicate Positive Expectations
« Clearly state positive expectations about your students’
capacities to learn the material
« Teach the efficacy of committed effort
Shape Strong Effort
* Monitor students’ effort
< Do not wait for the final outcome; reinforce effort

« Give specific and timely feedback on how to refine
strategies & approaches to the task

Teach to Think Accurately about Success or Failure
« Accurate attributions support strong effort & sustain

confidence to attempt the next task with improved strategy
and greater determination

CAREER DEVELOPMENT
AND PLANNING ACTIVITY
Take some moments to jot down a list of your

daydream occupations since childhood (most recent
ones in LINE 1)
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RECALL ... REVIEW ... REFLECT

What factors affect your decisions to follow or
drop any of these day-dream occupations?

How did you feel at that time?

How do you feel and what do you think NOW as
you reflect and review......




Attributional Patterns
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3 Perspectives in Attribution

A
Internall

Externell

Controliable Uncontroliziie

Stable Unistaile

ATTRIBUTION ACTIVITY

During economic downturn, being unemployed is quite
normal!

Teachers always look down on me!
I always get bad luck in exams

I’'m never suitable to get a job which needs working with
people

My learning competence is weak, so | always pay
doubled effort than others

| believe myself to have good musical sense and talent

SELF-
ACTUALIZATION

SELF-ESTEEM

SAFETY

Maslow’s Hierarchy of Needs

CAREER AND LIFE PLANNING
Career and Life Plarmning

What is my vocation?
What can | make a
difference?

What is my life goal?
Do | have any life mission? F

How can | make good Who am I? What abilities

Self-Esteem

d interests can be
use of myself? How can D ] el
i isfying? Self-Actualization applied in my work? g
i e S What is important to me? é. g
How can | . A JEarln fordliving_ agg
use my time? Survival ust need a jol gi g
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Life/Living Career (Work & study)
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i CAREER AND LIFE PLANNING - BASIC BELIEF #1
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Interest

“The beginning point of a
decision-making process is
Exploration, not Decision.”

Skills Values, Needs




Making a wise choice of vocation
(Frank Parsons, 1909)

Self- Understanding
understanding world of work

wledge of the requirements,
clear understanding of yotruerfeasoning on 3‘%onihtlons of suqccess

apiitides abjlities § ter¢§ ations of thesgu%ﬂltaqes and disadvantages,
ambitions, resources, limitatigroups of f
pensation, opportunities, and
and knowledge of their cause
— prospects in different lines of work

DEVELOPMENTAL TASKS IN CAREER
CONSTRUCTION (surer, 1990)

Stage 1: Growth (Age 4-13)

Stage 2: Exploration (Age 14-24)

{ Crystallization » Specification ».

Stage 3: Establishment (Age 25-44)
Stage 4: Maintenance or Management (Age 45-59)

Stage 5: Disengagement (Age 60-)

CAREER AND LIFE PLANNING - BASIC BELIEF #2
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“Structuring your different Jcitizen
life.roles is an important part

of career and life planning".
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“we must learn to distinguish between what s “merely twportant”
and what is “widely bmportant.” A *widely lmportant gonl” carries
serious consequences, Failure to achieve these godls renders all other
achievements lnconsequential”

The Elghth Habit, Steven Covey), 2004

“If you are looking for clues about
tomorrow, the signs are to be
found in your past and present.”
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: CAREER AND LIFE PLANNING - BASIC BELIEF #3 & CAREER DEVELOPMENT
B e e e s PROCESS

get t

here do |
want to be?

Where am
| now?




. Interests, Goals & Competence

are self-constructed. They can be
nurtured and continuously
developed.

Goals

ROLE OF CLASS TEACHER / CAREER FACILITATOR

Starting from the student, providing
facilitation and support. 2 % 4 05 f F B 5, 324t
RS 8

Exploration focusing on Life Style, Career
Choice, and Personal Growth. 5| ¥ % 4 4t $1 £ i&
BfE, BERMARELE BRITRERLH,

Helping to have well-informed , rational and
comprehensive decision-making. % % $ % 4 i

12 COMPETENCIES FOR
CAREER FACILITATOR

WAYS TO EMPOWER
CLIENTS

Moment to reflect:

Are these mindsets contradictory in empowering
clients?

*“Never give up hope”

*“Know when to surrender”
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GOAL SETTING

&8 A B AE Setting Goals
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Exploring Further ...
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Please re-choose.....

Identifying Beliefs
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Exploring Further ...
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1. Self-efficacy
¢ “Canldo this?”
*« How people view their abilities,
which affect their development of
career interests

2. Outcome expectations
* “What will happen?”
« Physical / social / self-evaluative
3. Goals
* “How much and how well do I want
to do this?”
+ relate with interests, translate into
actions
4. Barriers and supports (e.g. gender role
expectations, role models in specific
occupations, etc.)

i%‘ﬁ*&sﬁﬁ‘.

KSR
P vy
F AR
HAEA

LB RE

V. NN WY

PRt RER

C R A R/ ERAEE L
c BEIIREH/PERE/ABHR?
s WHETRFEE/FILHIHN? !
. %ﬁﬁ’&ﬂ‘*ﬁl?ﬁiﬁwa}?

© BIF e e ?

s EHREBAMBEPHRAER?

54




304 2 fsi SUCCESS

Self-acceptance i #% & 3
Understanding p #\Bg f#
Courage & § § § & $ & P+ W
Chanceiai# 2 A B H >+ {F48 ¢
Efficacys® = p #azig g
Self-confidence 4c 58 p 7
Self-direction g % %

CONCLUDING REMARKS

* Ways to engage parents in Life Planning

* Whole-school Involvement

+ Dealing with Students with Special Educational
Needs
* Goal Setting / Empowerment & Understanding
+ Placement Opportunities / Assessment
+ Skills Enhancement / Rehabilitation
 Supporting Network / Resources

 Dealing with Unmotivated Students

10



